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Sabbatical report intent

The intent of this report is to provide you with a reflection on the work |
completed during my sabbatical leave during Spring, 2012. As a review, my sabbatical
proposal included my desire to complete two objectives; first to complete research
investigating the predictive relationship of nursing admission prerequisite coursework
(English 1, math or, anatomy, physiology, and microbiology) and the Test of Essential
Academic Skills composite and subscale scores in English, math, reading, and science on
retention, persistence and mastery of the National Council Licensure Exam, and second
to develop two programs to assist in the retention of all students but especially those that
are identified as “at risk” for failure in the nursing program.

Self-assessment of sabbatical leave

My research addressed the larger social context of a nursing shortage and the
supply of registered nurses. The quantitative, correlational, predictive design I used
explored the use of prerequisite coursework grade point average, and the Test of Essential
Academic Skills (TEAS) sub scores in English, math, reading, and science to predict
retention in the first semester, program completion, and mastery of the National Council
Licensure Exam.

The findings suggest the independent variable prerequisite grade point average
has no predictability with retention, persistence, or mastery of the National Council
Licensure Exam. The independent variables TEAS English and TEAS science have
predictability for retention. The findings also suggest TEAS science has predictability for
both persistence and mastery of the National Council Licensure Exam. The implications

of these results will support the use of the TEAS exam in the admission process as well






counseling student about the importance in preparation for the TEAS exam and program
itself. Research results were shared with all faculty at the year-end program retreat and |
provided a Flex Activity for the Fall 2012 semester. | also propose providing information
about the TEAS exam on the college website providing exposure of the exam to potential
students including study aids to prepare them to take the exam. The exam components
could be explained during guidance counseling including the importance of the results, as
an indicator of success but also as a way to identify possible remedial needs. Exam scores
are available prior to admission and “at-risk” students can be identified and provided with
a learning contract that details the student’s remedial needs, and information about
student services like Writing and Math centers, , and peer tutoring. Mentoring for at-risk

students could be implement



significant results; Sl students in targeted historically difficult courses scored one half to
one full grade higher than non-SlI students controlling for motivation, prior academic
experience and demographics, controlling for motivation and prior academic experience
Sl students succeeded at a higher rate than non-SI students, and Sl student persisted 10%
points higher than non-SI students. Math SI programs are common especially in the more
difficult courses like Calculus. Fayowski & MacMillian (2007) found Sl could be
credited with two-letter grade increase controlling for selection bias and gender
differences, and higher success rates for Sl students versus non-Sl students. Bowles,
McCoy & Bates (2008) found that freshman attendance in Sl courses increased the
probability of graduation within approximately 4 years. A qualitative study by Bronstein
(2008) found themes of student appreciation with Sl as a resource they could utilize.
Students found Sl as a safe environment with peer support, a highly effective academic
support program, and a factor in their persistence in college.

Typically, SI programs use current students as student tutors. In our nursing
program that would mean that students a semester ahead of the current class would act as
student tutors. By sitting in on classes, the student tutor could provide immediate
remediation to students. The remediation would take place during the 11:00-13:00 break
between the scheduled lecture time. This model has had the most success in SI programs.
Unfortunately for Moorpark College’s nursing program, lectures for all levels of nursing
students occur on Mondays at the same time. Scheduling of classes for lecture occurs on
Monday because the rest of the week is used for clinical practicum in the hospital setting.
Understanding the tight limits and timing of our lecture and clinical schedule the

feasibility of this retention strategy was abandoned. The nursing program has a peer tutor



program and “at risk” students will continue to be encouraged to take advantage of this
excellent student service.
The second retention program that was studied during my sabbatical was an

intensive orientation for freshman nursing students called “Boot Camp”. Argie Clifford, a



Conclusion
This concludes the report of my sabbatical activities. | want to thank the
sabbatical committee, the Ventura County Community College District, and the Board of
Trustee’s for granting my sabbatical and giving me the time | needed to complete the

goals I proposed for this leave.
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