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I.   Summary of Sabbatical Project 

Proposed Sabbatical Project 
 
The Sabbatical project’s primary goal was to develop necessary resources to “flip” elements of content 
delivery in COMM V01 (Introduction to Speech Communication) and COMM V10 (Critical Thinking in 
Communication: Argument & Debate in order to maximize in-person class time allocated for actively 
developing, rehearsing, and presenting the required assignments in these courses. In particular, the project  
was originally intended to facilitate more hands-on time within the classroom environment for speech and 
argument writing and practice.  As such, the project would involve generating modular videos to break 
down concepts like speech writing/outlining, researching evidence, advancing an opening argument, and 
engaging in point-by-point refutation.  A second goal of the project was to investigate how other colleges 
successfully offering courses in online and hybridized models were making use of interactive tools and 
video content, in order to identify successful models for consideration at Ventura College.  At the time the 
project was proposed the college was not offering online or hybrid communication courses. The CSU 
Chancellor had recently passed an executive order paving the way for courses to be accepted for CSU 
transfer regardless of delivery method or modality, despite pre-existing requirements across the discipline 
that speeches and presentations be completed before a public audience in order to meet CSU transfer 
requirements. Thus, the Communication Studies department at Ventura College sought to understand how 
hybrid courses could be offered successfully while meeting the murky and somewhat conflicting transfer 
policy language pertaining to courses that students may take to fulfill their Oral Communication degree 
requirement.  To do so, the project as proposed suggested participation in conference workshops and 
surveying colleagues in the discipline at lateral institutions. 
 

Disruption of Planned Project and Subsequent Re-Design 

Within weeks of the start of the sabbatical project, the entire globe began to see the effects of what we 
would come to know as the COVID-19 pandemic. Along with the pandemic came fundamental shifts in 
how courses were being taught, the work and availability of disciplinary faculty, and the cancellation of 
Spring 2020 conferences, workshops, etc.  In turn, the sabbatical project also shifted to meet the demands 
and limitations of the moment.  Whereas the original sabbatical proposal was written in 2018 in a 
departmental context and culture that was focused on researching hybridized teaching modalities, the 
pandemic brought about a need to teach online entirely. Similarly, the originally proposed project 
involved creating “flipped” curricular resources that were designed to supplement face-to-face classroom 
instruction.  With the sudden need to meet the demands of teaching online entirely and without available 
curriculum to do so, questions about hybrid models and facilitating face-to-face classroom activities 
became secondary.  Likewise, the pandemic impacted the availability of faculty at lateral institutions who 
were available for organized survey or interview/focus group data collection on successful methodologies 



due to their own needs to rapidly pivot face to face classes to entirely online contexts. However, dialogue 
began to emerge organically about challenges in making the pivot via e-mail listservs and Facebook 
forums, such as the 1800 member group “Comm Studies Online Pandemic.”  These digital spaces served 
as a window into the challenges that speech and argumentation instructors were facing in pivoting courses 
to online delivery, as well as potential resources for overcoming limitations and pedagogical 
consequences of moving courses involving learning objectives inherently linked to public delivery of 
presentations to online formats. Through these interactive spaces where Communication faculty identified 
shared struggles and workarounds as well as conversations with my department colleagues, it became 
abundantly clear that it would be not only difficult to complete meaningful research on hybrid models of 
learning in the contemporary moment, but also somewhat irrelevant given the need to instead identify 
methods of facilitating Communication Studies courses entirely online – a concept that our department 
was not even entertaining at the time of the sabbatical proposal.  

Thus, the sabbatical project needed to be adapted to the worldwide change in teaching and learning 
contexts. The focus of the sabbatical project shifted such that video production and research into 
streaming and teleconferencing tools came to the forefront of the project, with the goal of developing 
curricular videos of lectures, sample speeches, and demonstrations of processes that would now be 
essential to student learning in 100% online contexts. In essence, while Communication Studies faculty 
worldwide scrambled to improvise responses to the pandemic’s impact, the sabbatical project afforded the 
opportunity to identify the most worthwhile solutions to problems, to engage in professional development 
to learn software and digital media tools, and to experiment with how they could be applied in teaching or 
used by students in the practice of speaking. The output would thus yield not only the needed video 
materials for COMM V01 and COMM V10 courses I would teach in the semester that followed, but 
curriculum assets and “best practice” knowledge to be shared with department colleagues. 

II.  Components of the Sabbatical Project 
 

 Platform and Digital Resource Research: Online discussion forums such as the Facebook “Comm 
Studies Online Pandemic” faculty discussion group, Distance Education staff, and via networking 
with colleagues in the discipline, all provided insights as to what digital platforms and tools were 
being utilized at similar institutions, and which were accessible and intuitive for students of varied 
digital literacy learning online.  Critically, what many professionals in the discipline spoke about 
were lacks of stable and consistent processes for submitting speech work to online courses, and 
challenges with telecommunications platforms needed for students to present their work and evaluate 
the work of their peers as active audience members.  While some faculty members attempted to 
conduct courses synchronously via Zoom (a platform that at the start of the pandemic was new and 
intimidating to everyone), Google Classroom, or Discord, others were emphasizing a need to create 
asynchronous speaking contexts to adapt to the lack of stable schedules of students learning at home 
in shared spaces, involved in active childcare, etc.  In turn, they advocated a need to examine 
teaching using tools such as Microsoft’s asynchronous video discussion platform, “FlipGrid,” and 
Canvas Studio and Canvas Discussion Boards. 
 
To meet the needs of Ventura College’s students, I worked to mphasis was placed on identifying 
tools for producing video content at home, as well as for identifying worthwhile platforms for oral 
presentations and debates.  Likewise, personal training and professional development were required 
for each of these tools to become familiar with features and basic/routine processes. Given the nature 
of the pandemic, much of this training came in the form of self-teaching, utilizing tutorials and self-
directed massively-online-open-courses (MOOCs). This phase of the project involved evaluating and 



testing the following software applications and platforms: 
 

 Adobe Creative Suite (Premiere & AfterEffects) 
 Canvas (including discussion forums, Canvas Studio as a video platform, etc.) 
 Discord 
 DroidCam (app for using Android phones as a broadcast capable streaming webcam on PC) 
 FlipGrid 
 iMovie 
 Google Classroom 
 Google Meet 
 OBS (Open Source Broadcast Studio) 
 Slack 
 XSplit 
 Windows Movie Maker 

In particular, FlipGrid and Canvas Studio were identified as worthwhile platforms form instructors 
to utilize for asynchronous speech activities, while Zoom and Google Meet were selected as the best 
candidate for synchronous interactions given its established integration into Canvas and ubiquity 
among students and working professionals following the first few weeks of the pandemic. 
Ultimately, as guidance came from the college, it became clear that Zoom was to be the approved 
method by which a synchronous online course should be



that lecture materials and video lessons were available asynchronously. Likewise, the lack of 
available or “off the shelf” video resources for facilitating hybrid/flipped courses had not changed 
(though arguably, over the course of 2020 more faculty nationwide began publishing useful video 
content via YouTube, TeacherTube, etc). And, the somewhat ethnographic experience of 
participating in online discussion groups of faculty adapting on the fly revealed that while there were 
some limited video resources online (e.g. old student speeches from previous courses as examples, 
brief tutorials on outlining an informative speech, etc.) few resources existed that could be utilized 
easily across the curriculum.  In essence, the resources that faculty were producing were so reactive 
to individual projects or assignments, they were not necessarily extensible to other communication 
contexts. To fill this gap, I developed a series of ten straight forward lecture videos that familiarized 




